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The Completion Agenda is part of a larger transformative shift in education, which is moving from a focus on providing instruction to a focus on producing results. This gradual but profound paradigm shift has been underway for multiple decades, and its impact on higher education cannot be understated; as one well-known description of this phenomenon noted, shifting the focus from teaching to learning "changes everything" about how higher education is conducted

. Grounded in the increasingly close relationship between educational attainment and economic success 2 , this results-oriented approach is driving many of the major efforts for change in U.S. higher education, including the Completion Agenda, performance-based funding, the revived interest in competency-based education, and standardized assessments such as the Collegiate Learning Assessment.
The Completion Agenda takes several forms. In its most basic form, the Completion Agenda refers to efforts to increase the numbers of college graduates 3 . In its more extreme form, the Completion Agenda in U.S. education also includes two additional components: 1) efforts to regain the status as the country with the highest proportion of college graduates and 2) the notion that every American needs to have more than a high school diploma to have any chance at economic opportunity 4 . The assumption behind the first component is that economic competitiveness is tied to college completion, so retaining the position as the top economic nation is dependent on regaining the top spot in the world college completion rankings. The notion that everyone should go to college to earn a postsecondary credential has been so deeply embedded in American society for so long that its precise genesis is now difficult to discover. However, several contributing factors are easy to identify, including the post-World War II GI Bill; the 1947 Report of the President's Commission on Higher Education (more commonly known as the Truman Commission Report) which stated that "free and universal access to education, in terms of the interest, ability, and need of the student, must be a major goal in American education" 5 ; and the rise of two-year community colleges starting in the 1960s. The notion that everyone should go to college is now a subject of vigorous debate in the U.S. 6 , and the notion that there should be fewer college students rather than more is also under discussion 7 . Nonetheless, the predominant view at present is that the U.S. needs to produce more college graduates, and the Completion Agenda is the most operative manifestation of this belief.
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In practice, this more extreme formulation of the Completion Agenda overstates the case. A recent study from Georgetown University's Center for Education and the Workforce calculated that almost twothirds (65 percent) of all jobs in the U.S. will require postsecondary education and training by 2020 8 . While this proportion has more than doubled in the past several decades (up from 28 percent in 1973 according to the Georgetown study), that still leaves 35 percent of jobs for which postsecondary education will not be required. Likewise, the assumption that the top ranking in college completion rates correlates with world leadership on the economic front is widely accepted without question, even though there is a dearth of actual evidence to support this direct connection 9 . Nevertheless, this growing tendency to view higher education in ever more strictly economic terms has driven the advancement of the Completion Agenda in its various forms to the forefront of U.S. higher education policy and, increasingly, practice as well.
As evidenced by the Completion Agenda, the U.S. appears to place an especially strong emphasis on college completion as the path to economic success. In particular, the need to be #1 among world countries in college completion rates and the notion that everyone needs to go to college seem to be uniquely American afflictions. This approach can be contrasted, for instance, with Europe's "Youth Guarantee Program", an initiative which appears to attack the employment issue outside of the frame of formal education through training and apprenticeships, although the actual execution of this program to date has been underwhelming 10 . The U.S. Completion Agenda may frame the issue in a unique or even peculiar manner, but the larger issues behind it, especially the resulting efforts to make higher education more effective, arguably apply to all countries. Consequently, readers in other countries may be able to extract useful lessons and principles from the U.S.'s experience with attempting to put its Completion Agenda into action.
Evolution and role of the Completion Agenda in US higher education
Since its inception, the Completion Agenda has been embraced by a wide variety of higher education stakeholders, criticized by others, but ignored by few, at least at the macro or organizational level. Even before President Obama's February 2009 State of the Union address, the push for a national completion agenda was underway, driven to a large extent by major foundations who provided "both the voice and the funding" for the agenda 11 . In late 2008, the Bill & Melinda Gates Foundation announced a goal for the year 2025: doubling the number of low-income students who earn postsecondary credentials by the age of 26
12 . The Lumina Foundation undertook a similarly ambitious agenda with its Goal 2025 campaign, whose stated goal is to increase the percentage of Americans who hold "high-quality degrees, certificates and other credentials to 60 percent" by the year 2025. Lumina's campaign also aims to foster "a national sense of urgency for action" to achieve its target goal, as detailed in its most recent strategic plan 13 . At the two-year level, the American Association of Community Colleges issued a "Call to Action" report which offered numerous suggestions for advancing the completion agenda through strategic changes in institutional policies and practices which would likely "require some colleges to focus on empowering faculty, staff, and students to work together in new and productive ways" 14 . A wide variety of other organizations with interests in education also jumped on the bandwagon with reports, initiatives, and other activities related to the completion agenda, Research and Innovation, 2014 , http://www.oecd-ilibrary.org/education/education-at-a-glance-2014_eag-2014-en), for instance, the four countries which are outpacing the U.S. in the percentage of tertiary-educated adults aged 25-64 include the country whose recent economic performance spawned the term "lost decades" (Japan), two countries whose combined GDP is only about one-eighth that of the U.S. (Israel, Canada; World Development Indicators Database, World Bank, 2014, http://databank.worldbank.org/data/download/GDP.pdf), and a country whose economy is currently in crisis due to the recent collapse in world oil prices (Russian Federation). 10 Youth unemployment in Europe: Guaranteed to fail, "The Economist" 2013, July 20, http://www.economist.com/news/ leaders/21582006-german-led-plans-tackling-youth-unemployment-europe-are-far-too-timid-guaranteed-fail. 11 A. Russell 
Pluses and minuses of the Completion Agenda Pluses
The Completion Agenda has helped support renewed interest in several related educational initiatives by providing a context for enabling these initiatives to make progress, most notably the following:
Performance-based funding: For many decades, higher education funding in the U.S. was focused on input elements as determined by either a negotiations-based approach (e.g., an institutional budget request determined through negotiations between the institution and its funding agencies), a formula-based approach (e.g., many U.S. higher education institutions receive state funding based on student enrollments), or a combination of the two 16 . By contrast, performance-based funding (PBF) shifts the focus from inputs to output or outcome elements and from institutional needs to governmental priorities 17 , which in the U.S. is at the state level for the most part 18 . U.S. higher education experienced an initial wave of interest in PBF from the late 1970s to early 2000s; during this era, PBF funding systems focused on allocating "bonus" funding based on typical indicators such as graduation, job placement, retention, or transfer. . Its advocates believe that effectively implemented CBE can improve quality, provide greater consistency, reduce costs, and shorten the time to obtain a degree, while offering more accurate measures of student learning 23 . The shift in focus from providing instruction to producing results is perhaps most evident in the proliferation of student success initiatives in American higher education institutions (a recent Google web search of the terms "student success" + "programs" by the author yielded about 6.7 million results). Student success programs are sometimes explicitly linked to the Completion Agenda 24 , but more commonly are indirectly linked through an emphasis on student retention 25 or graduation. In its less extreme form, the Completion Agenda has several other positive attributes. Reaching the next 20+ percent: a tangible, aspirational goal. "College for everyone" may be effective as rhetoric, but attaining this goal is simply not possible under current condi-tions. By contrast, the less extreme form of the Completion Agenda represents a tangible, if aspirational, set of targets for U.S. education to attain. The Lumina Goal 2025 initiative aims to raise the proportion of adult Americans holding college credentials from its current level (38.6 percent according to recent figures) 26 ; to 60 percent by 2025. This goal at least bounds the problem: reaching the next 20+ percent of Americans who currently lack a college degree. This 60 percent target is also somewhat comparable to the Georgetown projections regarding the need for jobs requiring postsecondary education credentials (47 percent by 2020).
Helping higher education focus more closely on a specific target population: There is some evidence that the Completion Agenda is providing a framework for enabling higher education to identify target populations that are "lower hanging fruit", for instance people who are closer to degree attainment than they realize, or ones who earned enough credits for an associate degree but never realized it 27 . This may be particularly important, given that one of the unacknowledged realities about U.S. higher education is that many members of the "next 20 percent" target population are not as well prepared for college. They are more likely to be nontraditional students, first generation college students and thus more likely to have less social capital 28 . There is evidence that the Completion Agenda is providing a justification for efforts to ameliorate this situation, for instance by creating social capital within the college experience through student support services 29 .
Minuses
Despite its apparent momentum and seemingly substantial array of benefits, the Completion Agenda, even in its less extreme form, is a seriously flawed framework for addressing the real issues which tertiary education faces in the U.S. and elsewhere.
The emptiness of being #1. Consider the questionable assumptions embedded in this fairly typical description of the "problem" 30 : "The United States, long considered to have the best higher education in the world, now ranks eleventh in the proportion of 25-to-34-year-olds with a college degree. As other countries have made dramatic gains in degree attainment, the U.S. has improved more slowly. In response, President Obama recently laid out a national "completion agenda" with the goal of making the U.S. the best-educated nation in the world by the year 2020".
The empirical evidence for each of these assumptions is lacking:
• The country with the "best higher education" is the one with the highest proportion of citizens with a college degree. As noted previously, there is no correlation between a country's world ranking and economic success or other measures of well-being.
• Countries can be ranked by the proportion of its
young people with a college degree. This ignores several important questions, for instance whether all these additional graduates are actually needed in the workforce or whether workforce needs are already being met by older workers, or for that matter whether the simple increase in production of college graduates will match well with the actual needs of the workforce.
• A college degree automatically equates with learning. In fact, there is more evidence that relying on such narrow measures of attainment will reduce learning rather than indicate increased learning 31 . As a result, the target of regaining world leadership status in degree completion rates would seem to be an empty goal by itself -except that it is so widely accepted by stakeholders as an essential and "laudable" 32 goal. The less extreme form of the Completion Agenda also suffers from several severe deficiencies: An aspirational but unattainable goal. Even in its less extreme form, the stated goals of the Completion Agenda are audacious and almost surely unattainable targets. Considering current attainment rates and levels, to reach a 60 percent credentials attainment rate would require a historically unprecedented increase in the rate and volume of credentials produced. By some estimates, for instance, reaching this rate by 2020 would require a quadrupling of the yearly growth rate in attainment and a 33 percent increase in the volume of degrees produced at the community college level 
The root of the problem
The most glaring deficiency of the Completion Agenda, however, is that it narrows the range of acceptable outcomes, an excessively single-minded approach which produces or threatens to produce a variety of undesirable outcomes. A "completion-only" approach of focusing solely on credentials attainment creates a variety of dangers 37 . This result is utterly predictable and is concisely expressed in Campbell's Law, which states that when a single quantitative social indicator is used to make social decisions, the indicator is more likely "distort and corrupt the social processes it is intended to monitor" the more it is used 38 . Among the corruptions and distortions the Completion Agenda is likely to produce include the following:
Quantity over quality. The urgency of the goals can lead to favoring speed over rigor 39 . The recent rapid expansion of the Ethiopian medical education system offers an extreme but instructive example of this dynamic. To meet a dire shortage of doctors in the country, the Ethiopian government more than doubled the number of medical schools in the country by opening 13 new medical schools in 2012. In the process, Ethiopia increased its enrollment of medical students almost tenfold compared to five or six years previously 40 . As a result, many medical schools are reportedly handling many more trainees than they were built to accommodate, and numerous disturbing stories are emerging regarding a severe deterioration in the quality of medical education, raising concern that Ethiopia is producing "a generation of doctors who don't know what they're doing" and whom "could do more harm than good" 41 . Quantity can prevail over quality in less dramatic ways, for instance by lowering existing curricular and program completion requirements to help meet target quotas. There are already distinct signs that this is happening, for instance the substitution of elective credits for required courses and the removal of a research paper requirement from English Composition courses 42 . Campbell's Law enables us to predict confidently that many more such examples will emerge in the future as the Completion Agenda is implemented.
Reducing colleges to job training programs. The internal logic of the Completion Agenda allows little if any room for the many other important outcomes of a college education which were once more highly valued such as promoting better citizenship, maximizing human potential, creating global perspectives, etc. Conversely, the Completion Agenda also supports the ongoing outsourcing of employer responsibility for job preparation to colleges and universities. The role of employers in job readiness is essentially absent from the conversation. As a result, the Completion Agenda represents abject surrender to the notion that employers know what they want and that the role of higher education is to provide that to them.
Other unintended, destructive consequences. The narrowly defined outcomes of the Completion Agenda may have other unintended but destructive system consequences, for instance rewarding institutions which have the best prepared students or most resources, or discouraging colleges from enrolling at-risk students 43 . An educational monoculture. Collectively, an increased emphasis on narrowly defined definitions of institutional and student success will happen at the expense of other important outcomes which will be diminished and lost in an increasingly monocultural assessment landscape.
It doesn't have to be this way. A better Completion Agenda could produce more desirable outcomes for all concerned and provide educators with a powerful vehicle for improving education in the process.
A better alternative: expanding the range of acceptable outcomes in higher education
The current Completion Agenda in higher education could be improved considerably by expanding the range of acceptable outcomes by legitimizing a wider range of outcomes in productive and effective ways.
Rewarding intermediate steps
As .
Completion plus quality
The momentum points model mitigates the potentially corrosive effects of performance-based funding by distributing the financial rewards for outcome achievement across many measured outcomes instead of a singular one (i.e., credentials completion). However, each of the outcomes in a typical momentum points model could, at least in theory, be achieved without any specific relationship with quality.
The Association of American Colleges and Universities proposed a "completion-plus quality" model designed to address this concern by complementing a focus on completion with a focus on the quality of student learning. Key characteristics of the AAC&U model include greater clarity about outcomes and levels of learning, experience of high impact educational experiences such as first-year seminars, learning communities, undergraduate research, service learning, and capstone courses, and the use of meaningful and authentic assessments 48 . Building on this framework, AAC&U has developed an assessment initiative named VALUE (Valid Assessment of Learning in Undergraduate Education) designed to assess authentic student work which reflect progress toward learning outcomes deemed essential by both employers and faculty. The VALUE initiative includes rubrics for assessing learning outcomes in several broad areas, including intellectual and practical skills, personal and social responsibility, and integrative and applied learning 49 . In keeping with its stated goal of enabling the attainment of "high-quality degrees, certificates and other credentials", the Lumina Foundation also developed the Degree Qualifications Profile (DQP), a "learning-centered framework for what college graduates should know and be able to do" to earn a degree. Organized into five broad interrelated categories of learning outcomes (Specialized Knowledge, Broad and Integrative Knowledge, Intellectual Skills, Applied and Collaborative Learning, and Civic and Global Learning), the DQP also emphasizes the need for quality as well as completion 50 . 
Educating the whole person
Beyond the influence of the Completion Agenda, there are also efforts underway at various selective U.S. colleges and universities to review their commitment to a broader sense of education, as evidenced by various institutional initiatives focused on "educating the whole person". For instance, Georgetown University's Formation by Design initiative is based on the concept of formation at the heart of the school's Jesuit tradition, which holds that education involves development of the whole person. This initiative aims to develop strategies and identify models for integrating formation into core institutional practices 51 .
The value of non-completion
The calculus of the Completion Agenda assumes that the value of education resides only in credentials completion and that non-completion is a waste, even a failure 52 . In this context, it is worth asking the counterfactual question: what is the value of not completing college? From a purely economic standpoint, there is evidence that college is worth it for noncompleters; one recent study found that noncompleting students' lifetime earnings are roughly $100,000 higher (in present value) than that of students who only completed high school. This means that getting some college as an investment yields a return higher than most conventional investments such as stocks, bonds, and real estate 53 . This evidence is indirectly corroborated by various studies which indicated that many students are able to achieve their educational goals without attaining credentials and that dropping out can even be a sign of success for mature learners who exercise their authority to decide when they have achieved their learning objectives 54 . The long list of successful people who attained fame and fortune without completing a degree is also instructive. One could argue that these people are outliers whose exceptional talent would have enabled them to succeed under any circumstances. However, the stories they themselves tell often indicate a far different picture: that their college experience was instrumental to their success, even though they did not receive a degree 55 . If this is in fact the case, then it is indeed curious that colleges and universities don't expend more effort to find out what happened to their noncompleters. Instead of assuming that noncompleters signify a failure of higher education, institutions might find that their noncompleters signify success, at least in some cases or to some extent. Such research would provide more insight into a deeper truth: that higher education institutions provide learning experiences which play a much greater role in student success than indicated by traditional measures of attainment. Institutions should get more credit for helping students attain a broader range of acceptable outcomes such as learning to succeed from failure, enabling productive or even life-changing directions, or learning which realizes its value many years later 56 .
Conclusion: a better alternative
The Completion Agenda provides an opportunity to educators to find new ways to focus on improving education, but only we refocus its purpose by committing to a much more expansive view of what educational success means. This requires moving the Completion Agenda beyond simple attainment to include attention to quality, educating the whole person, reclaiming the broad values which education provides, and even the value of noncompletion. Ironically, this more expansive approach would also increase the chances of educating a much larger proportion of the populace.
